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The time stamps begin at 00:00:00:00 when the guest appears (after our intro reel). 

Christian (host)       00:00:05:23 - 00:00:24:29 

How are you? Scott, this is a real joy to have you with us for any reason. But I don't want to 
delay the fact that today is also the official book release day of your latest book. This is, I mean, 
I know you would never consider anything you do to not be part of a team effort.  

Christian (host)       00:00:24:29 - 00:00:50:12 
 
So I know there are a lot of people that helped this become real. But your name is on the book. 
“This is a Prototype”. And I love this. “The Curious Craft of Exploring New Ideas.” 
Congratulations on the release of the book and I'm curious, what did going through this process 
for a book about prototyping make clear for you?  

Scott (Guest)        00:00:50:12 - 00:01:01:03 
 
Something that really stood out was the value of a question and the role of a question in new 
work there.  

Scott (Guest)        00:01:03:12 - 00:01:43:02 

I'll be clear about that. What wasn't, I guess what felt familiar was that a new idea is a new idea, 
and it might be around it. It might be related to a question, or you might have stumbled across a 
question and said, Hey, I wonder if I could do something this way, or I wonder if there was a 
way to do this better, or I don't know, how could I reach the top shelf more easily and really 
quickly, you know, your head or your environment or whatever factors might lead you toward an 
implementation or a solution.  

Scott (Guest)        00:01:43:02 - 00:02:07:07 

Great. That is familiar, I think or is often familiar. The moment I thought there was an 
opportunity to I was noticing, particularly around student behavior, there's an opportunity to 
dwell on the question a little bit longer and more deliberately, meaning, oh, I've had a new idea, 
how did I get to that new idea? And What am I doing with that new idea?  

Scott (Guest)        00:02:07:07 - 00:02:57:26 

So how did I get there? One. What were the questions I was asking and experiencing? And then 
likewise, if you have an idea or something, I know thought about something to try, what would 
you do with it next? So I have something that stood out really was this role of questions and in 
potentially you know fingers crossed taking a moment to allow people or help people dwell and 
being curious as an act, as an intentional act, not just something that you pass through arbitrarily 
or, ooh, I hope to finally get to a point of knowledge or a point of wisdom or confidence or 
knowing something, but actually saying like, Wow, there is  



Scott (Guest)        00:02:58:10 - 00:03:29:22  

craft and intentionality and skill and repeatability in this curiosity phase or staying with it and not 
trying to push it away, but saying like, oh, there's value in being curious. And that's something I 
can develop as well. I think that was another opportunity to say, oh, I'm becoming better at both. 
Acknowledging curiosity and being curious in itself.  

Scott (Guest)        00:03:30:05 - 00:03:32:02  

So the role of questions really stood out. Yeah.  

Christian (host)       00:03:33:08 - 00:04:02:26 
 
You know what strikes me about that idea of questions, you know, in a place called school, 
whether it's a university setting like Stanford, where the new school, where a lot of your work is 
inspired, was inspired by the student in that setting or a young person, a second grader, third 
grader. And again, it doesn't even matter. In that kind of setting it feels like questions are always 
on the short list of things that should be important in a language, in a cooking class, doing a 
long-term research project.  

Christian (host)       00:04:03:17 - 00:04:25:23 
 
But you're suggesting that there's something different about lingering in the question. And so 
would you talk a little bit about what that means in an academic setting in? And to what degree is 
it different from the way school or university is generally practiced? Well, again, we're talking 
about prototypes. We're talking about that idea of trying to make something out.  

Scott (Guest)        00:04:26:22 - 00:05:11:04 
  
Yeah, but there's an, I don't know, a celebratory tendency around answers that precedes 
schooling and follows schooling. So you might be praised and acknowledged for having the best 
answers. And in fact, you need answers perhaps to certainly get into some schools or to get into 
any school, I guess. And then likewise, when you presumably move out of an intentional learner 
phase, meaning I'm at school day to day or in a familiar kind of case rate, K-12 higher education 
context, you might go into a professional setting, perhaps working for a company or another 
person or with another person.  

Scott (Guest)        00:05:12:16 - 00:05:53:11 
  
And then you might be praised financially or through reputation, and esteem for having the best 
answers. What's missing, or I think is something to give further attention, is how did you get to 
those answers, particularly when they're not singular answers, meaning if we're talking about 
new emergent technologies or I don't know, but immunology things where we as humans or the 
globe are facing challenges that have not yet been documented or precedented or understood.  



Scott (Guest)        00:05:53:24 - 00:06:20:17 
 
Meaning there isn't just, oof, I've got that one answer check done. The ability, I think, to practice 
getting to answers or developing acumen for putting your curiosity into practice, to yield 
possible solutions, or to yield a better understanding of things that might become solutions.  

Scott (Guest)        00:06:23:08 - 00:06:50:15 
  
I think there's an opportunity. I don't think right now I don't notice right now that students, I don't 
know, they particularly feel comfortable talking about how they got to a solution unless there's a 
setting that encourages them to do so. You know, hey, tell me about your process or how did you 
get to this? It's usually a here's the final thing and this is correct.  

Scott (Guest)        00:06:50:15 - 00:07:49:17 
  
Right. Does everybody like it? Is it the best one in the room? How quickly did I get there? So 
you've got all these metrics to evaluate the solution, a solution or a presumed solution? Not 
necessarily. That doesn't necessarily reflect skill or repeatability or confidence in following a 
curiosity or getting to a solution. So I think there's something about preserving and encouraging 
curiosity as a student, and that they can also carry over into all manner of innovative practices 
where, you know, you're starting your entrepreneurial, you're starting some new business, 
whether it's serious or not serious or, you know, huge or, you know, just on your block, there's 
something about connecting your curiosity toward confident steps.  

Scott (Guest)        00:07:49:27 - 00:07:57:06  

I think that that might be an opportunity to connect both from a student and a post-student 
experience. Excellent.  

Christian (host)       00:07:58:03 - 00:08:23:20 
 
I want to talk a little bit about the school at Stanford, because I think in some respects it 
embodies a lot of really remarkable qualities that other institutions are trying to learn from, 
perhaps through their own version. And then when we come back to the book, which really 
focuses on prototyping as a particular mindset, a particular process. So when you joined the 
d.school at Stanford, it was a fairly new concept and you were early on in that team and that 
team has evolved and grown.  

Christian (host)       00:08:23:26 - 00:08:42:01 
 
You've always stayed affiliated one way or the other. A lot of our audience members may not be 
explicitly familiar with the d.school. They may have heard that there's this center of design or 
innovations at Stanford University. Would you talk a little bit about what is it literally? And then 
I want to ask you a follow-up question about your experience in those early days.  



Scott (Guest)        00:08:42:28 - 00:09:07:28 
  
Sure. So yeah, the Institute of Design or the d.school at Stanford is an actual place or it has a, 
you know, physical footprint. And then, of course, it has an ethereal presence as well as sort of 
online or remote distance learning and programs kind of around the world. So it has a, let's say, 
engage ability beyond just its physical footprint of it.  

Scott (Guest)        00:09:07:28 - 00:09:59:07 
 
It certainly has a place on campus at Stanford University in California. And it is I mean, there are 
so many ways to describe it. It is a place where design flourishes and is challenged. I think at the 
same time, it's fair to say that in that the d.school provides and offers teachers design experiences 
and connects those experiences to lots of different learning contexts classes, programs, and 
movements like the K through 12 initiative there, meaning applying design and design early 
methods to like K-12 education.  

Scott (Guest)        00:09:59:24 - 00:10:44:03 
 
So there are a lot of different aspects of how design gets treated and understood and kind of 
wrestled or chewed with on. But I think a quicker way to answer that, I suppose, is, you know, 
for a student on campus, the experience might be taking a design-related course as an elective to 
your degree program, which in itself is evolving in that the sort of degree-granting or a 
formalized design program at Stanford is combining with the d.school, which had previously 
been more like elective, based in the sense that students would take electives to their degree 
programs.  

Scott (Guest)        00:10:44:16 - 00:11:19:19 
  
Those are blending, which is a neat evolution or emergence. But students from all the different 
schools and disciplines on campus are welcome to engage in taking different classes where 
design shows up in a perhaps unique way. So it's a way to learn design really practices and 
mindsets in just a wide variety of different specific contexts or different topics, short and long.  

Christian (host)       00:11:20:00 - 00:11:40:28 
 
When you first joined the team, I think it would be fair to say that the school hadn't proven itself 
as the thing that we all know now. It was as much an experiment, as much an experience, even 
the very idea that it wasn't a granting a degree. You couldn't get a diploma in it. It was a place 
you went.  

Christian (host)       00:11:40:28 - 00:11:59:19  

It was kind of in addition to. So I'm wondering, in those early days when it wasn't clear this I 
don't want to say it wasn't inevitable, but it wasn't clear that the level of impact and kind of a 
positive association that the school would have globally in all kinds of markets, including 
education, it was a bit of an adventure.  



Christian (host)       00:11:59:19 - 00:12:22:08 

And when you joined early, I'm curious about your experience as a leader within that program 
and also the students that came in. What for you was the greatest shift you had to make in terms 
of mindset, given your experiences and your expertise? And what do you typically see as the 
biggest mindset change that a student has to make when he or she enters?  

Scott (Guest)        00:12:22:25 - 00:13:04:25 
  
Hmm. Wow, that's a really cool question. I've never thought about it in exactly that way, which 
is how did my sort of mindset shift most substantially? I think one of the things that were so 
impactful and I think of on a daily basis and have an expectation of on a daily basis is 
collaborative work in that I now seek and expect collaborative participation with colleagues, you 
know, with particular on creative work.  

Scott (Guest)        00:13:04:25 - 00:13:39:01 
  
When I'm trying something new, I not only appreciate but actively want a collaborator in a 
particular context and how that showed up, you know, or was I guess initially opposed if you 
want to think about it that way. Was that even very early on? There were a few kinds of 
guidelines and principles around how courses were taught and what a teaching experience would 
be like at the school.  

Scott (Guest)        00:13:39:29 - 00:14:10:22 
 
One is that they're the experiences are taught for, say, facilitated by teams, meaning that there is 
not in these particular courses, there isn't a singular voice in the room. The, you know, the 
familiar term is sage on the stage. There wasn't a construct where there was one, quote unquote 
professor with all the answers that were slowly doling them out over the course of a quarter in 
that case.  

Scott (Guest)        00:14:11:18 - 00:14:44:12 
 
In fact, all the courses had to be taught by teams, which necessarily coupled people or like put 
different perspectives on stage at the same time, so to speak. Something that was really cool 
about that for me anyway, was actively walking in the room with an expectation that I would 
learn from the other person running the course.  

Scott (Guest)        00:14:44:19 - 00:15:17:00 
 
So my, you know, on any given day, my knowledge of a topic was not the boundary for that 
room, like there was hope. And thankfully there was an opportunity to move beyond what any 
individual person knew. And there was also an expectation to say, okay, great, you know 
something? What do other people know? And then how do those two sorts of, you know, 
imagine like a Venn diagram in my head here?  



Scott (Guest)        00:15:17:00 - 00:16:08:12 
 
How did those two sorts of blobs of experience or knowledge overlap and sometimes like 
conflict, are they o opposing was sort of an oil and water situation? Do the perspectives from 
actual experts and practitioners, do they conflict that, you know, if we're watching a debate or 
were I reading a debate, reading about a debate, that might be something we expect as an 
audience like, oh, I can't wait to see how these two, you know, diametrically opposed people e 
square off in the context of a class that's super weird for the audience, which in this case is 
students who walk i n the room not with a like a spectator mentality necessarily, but oh, wait, I'm  

Scott (Guest)        00:16:08:12 - 00:17:00:00 
  
supposed to learn and take away something from this situation. What am I watching? What am I 
beholding in front of me? Like two different perspectives from, you know, authority figures, so 
to speak. That was really that was profound to me. Both to be a participant as a, you know, a 
teaching team member. I love that concept of teaching teams a s but across a range of education 
like, you know, pre-K K through six, K through 12, certainly in higher education, that is 
something, in fact, that is philosophically not that is the oil and water at this slight tangent here, 
but the notion of a class or a single class being run by an and the  

Scott (Guest)        00:17:00:00 - 00:17:40:12 
 
responsibility of a team is very strangely considered and in many academic contexts inefficient, 
meaning it's why would we pay two people to teach one class? This is a, you know, a sort of a 
budgetary decision. And without further consideration of, say, oh, what is the particular topic at 
hand here? Is this about innovation? Is this about teaching s students or I should say, 
encouraging students to think about nonlinear solutions, to think about the unknown and to feel 
more confident approaching new territory, so to speak?  

Scott (Guest)        00:17:41:04 - 00:18:19:09 
 
It's odd to me that systematically or structurally it seems so foreign and difficult to achieve to 
have a teaching team in that role. In any case, back to back to the, you know, the mindset shift 
that I had been part of and responsible for a teaching team was new and very impactful for me. 
And I again, as I mentioned, actively considered that in all creative work and work that I'm 
enthusiastic about doing, that's new.  

Scott (Guest)        00:18:19:29 - 00:18:48:08 
 
That's something I actively look for, say like, Oh, what's my opportunity to collaborate here? I 
think the second part of your question, you know, what? What are the biggest shifts that students 
face or that’s I know it's a hurdle necessarily, but what's a behavior shift that they might 
encounter working in teams at length is something that I don't know that feels uncomfortable or 
unfamiliar?  



Scott (Guest)        00:18:48:26 - 00:19:18:29 
 
I think that the extent to which you work with a team is new to most students in their d.school 
course lives or does the school course experience that it's not just me doing one piece of work 
and in fact it's not really enough for say like a student team to say, okay, you do that part, you do 
that part, you do that part, you do that part.  

Scott (Guest)        00:19:18:29 - 00:19:42:24 
 
And we'll meet on Friday night and put it all together and you'll be the announcer during the 
presentation and so forth. It doesn't disparities that way. It's actually much more fluid in some 
cases, positively. In other cases, it's a challenge to say like, wow, all of us are, for example, I 
don't know, observing a situation for the first time.  

Scott (Guest)        00:19:42:24 - 00:20:01:24 
 
We're all seeing something that we're going to be designing toward. We're watching how 
someone, I don't know does laundry in their home, or I guess better yet, how they do laundry, not 
in their home. And as a team, we're going to go watch this and we're going to engage with them 
and understand what are the circumstances they're going through.  

Scott (Guest)        00:20:01:24 - 00:20:30:09 
 
Why? Why do they do, you know, something this way versus another? And that's now a whole 
team absorbing all this information live. It's not just okay, you know, teammate number two 
went out on the weekend and got all our sort of raw information, our raw ingredients, and now 
we can, you know, take that back. And those are our ingredients and we can, you know, churn it 
out and turn out a product and get the presentation in the report.  

Scott (Guest)        00:20:30:20 - 00:21:06:28 

It's really about, whoa, all of us just saw this stuff. We are all interpreting this information to live 
through our lived experiences, meaning someone sees that back to the laundry for a second. 
Someone sees that like a large capacity washing machine at a public laundromat is, I don't know, 
seven bucks $0.50 and that a dryer is, you know, a buck in a quarter going, okay, well, that's that, 
you know, yields maybe like $10, say, in the laundry experience for someone doing their 
laundry, like, oh, wow, ten bucks for me is a lot.  

Scott (Guest)        00:21:06:28 - 00:21:41:21 
 
And other people like ten bucks, I would pay someone $50 to not have to go in to do that. So you 
just it's those aren't trivial. They're really super important reactions from individual people. So on 
a team and then that has to be resolved or at least chewed on a bit by folks and say like, hey, 
we're on the same team, but we have wildly different perspectives on what it means to be doing 
laundry and how that shows up in our lives in this, you know, this specific example.  



Scott (Guest)        00:21:43:04 - 00:22:26:12 
 
I think that's something that students do well, it's not unique to students of the school. It's but I 
think it's a common phenomenon on any team that's seeing a new bit of information or a new 
phenomenon in is saying, whoa, this is wow. I never thought about it that way before. And 
furthermore, I've never had to take action on or advance on these r reactions that that are, you 
know, my teammates are having so student the student experience or a significant shift or new 
behavior that students take on is that team dynamic in it leading toward their outcomes.  

Scott (Guest)        00:22:27:26 - 00:22:49:06 
 
It's not just an individual participant and credit, so to speak, doesn't easily fall on one person or 
two people, or three people. It really is a kind of a blob. Like without everyone's participation, 
there's really no participation. It's a sort of all or none.  

Christian (host)       00:22:49:27 - 00:23:25:15 
 
Well, we're going to you referred to action a minute ago. And I want to use that as a segue way 
into the specifics of prototyping. And again, today's the book release day for your book all about 
prototyping. And so a couple of things that stay with me from what you've just shared is in some 
respects, whether we're talking about academic programs or creative environments that bring 
people together to solve interesting things, there's sort of a foundation piece that feels pretty 
critical.  

Christian (host)       00:23:25:15 - 00:23:51:22 
 
One is there's a willingness to step into more of a collective shared team experience. And to a 
certain degree, that's not a given right. We tend to treat teams as efficient like you do X, I do Y, 
and that adds up to something. But you're talking about a different kind of coming together 
where in essence the prism of our perspective is more powerful than the divide and conquer of 
like energy or skills.  

Christian (host)       00:23:52:15 - 00:24:18:05 
 
You're also talking about the idea of living within the question. So the longer that we can linger, 
the longer we can explore the questions, the more I'm guessing and we haven't asked you yet, but 
I'm guessing that the potential solution strategies and next steps are going to feel more of value, 
more honestly, more correct, but more there's more value in that direction.  

Christian (host)       00:24:18:05 - 00:24:38:25  

So let's use that idea to get us into prototyping. So prototyping, I think in an academic setting, 
you know, somebody might say rough draft or they might say experiment. So they might say, 
let's test it. They say plenty of exams and tests to test you. We know stuff. We have plenty of 
experiments where there's a plus or -3% or, you know, we made a mistake.  



Christian (host)       00:24:38:25 - 00:24:57:05 
 
Let's get the Bunsen burner, and turn it back on the right way. We have rough drafts where it's 
my third draft of an introductory paragraph. So in academia or just a place called kindergarten, 
we have lots of examples, but I get the sense for you that a prototype isn't playing by those rules, 
or there's a thing that a prototype sets up.  

Christian (host)       00:24:57:17 - 00:25:07:03 
 
Can you just in one or two sentences define what a prototype is? That's not a rough draft or not a 
test or not experiment.  

Scott (Guest)        00:25:07:03 - 00:25:31:23 
 
Yeah, I think one is almost the asterisk like this. Watch out for this one. You know do not 
dishwasher this thing is a prototype. There's value in not conflating a prototype and a solution. 
Meaning those are those it's valuable to see those as two different concepts. They might be 
represented in the same physical form or the same moment.  

Scott (Guest)        00:25:31:23 - 00:25:51:04 
 
When you're asking a question, meaning I'm asking a question about something, I hope will be a 
solution. Our familiarity with prototypes, the rough draft, the experiment, some of the terms you 
just brought up, if you think about that for a second, a little bit further, there is a notion like, Oh, 
I might be holding the solution in my hand right now.  

Scott (Guest)        00:25:51:23 - 00:26:25:21 
 
And it's actually what I'm looking to do to get confirmation from someone that what I'm holding 
is the solution. And there's a challenge with that, which is to say, what if you have no way or no 
form factor, no precedent with which to start? It's more uncomfortably it's to say you must have 
an answer to a question before you ask it, which if we're trying for new outcomes or unknown 
territory, is kind of absurd to say, Oh, of course, I know the answer.  

Scott (Guest)        00:26:25:21 - 00:26:40:21 
 
I've never done this before and I have absolutely no frame of reference and my own is a matter of 
fact. It's never been done in the course of humanity. The first thing that I try will, of course, be 
the solution. I'm going to ask someone if they think it's the solution. And they said yes. So that's 
you know, that's validated, confirmed, done.  

Scott (Guest)        00:26:41:00 - 00:27:05:12 
 
Wow. That prototyping was great. I'm so glad I knew the answer beforehand. So that was it. 
That's a very long asterisk right there. I think a different way to think about, a different way to 



routinely approach what a prototype is or what prototyping means is to think of a prototype as an 
embodied question that itself does not have to be a solution.  

Scott (Guest)        00:27:05:29 - 00:27:31:19 
 
It is an experiential engagement around a question. It might take a physical form, like I built 
something or I made something which is always valuable, like valuable. And I manifested an 
idea from my head into a physical form. You know, I'm holding up this junky piece of what 
seems like a junky piece of cardboard. This is actually a wall bracket that I've been prototyping.  

Scott (Guest)        00:27:31:19 - 00:27:44:17 
 
But you've got this question that you're asking and you're now embodying it in some way and 
creating an experience to engage that question. Yeah.  

Christian (host)       00:27:45:15 - 00:28:07:05 
 
Okay. So, if prototyping honors the question more than it seeks the answer and I end again with 
that's just in not just one way or the other. Not necessarily that's limiting. I also want to point out 
that midway through your book, this is a prototype, you said prototyping is like a pinata. Right. 
And so I absolutely love that.  

Christian (host)       00:28:07:05 - 00:28:29:16 
 
So I think that idea that a prototype up what I if I see it as a solution and answer clarifying a 
strategy, then I'm really trying to lock in a very particular outcome. But if I see a pinata, as you 
described, you describe it as a bursting, you describe it as it's the experience of the bursting. And 
then you said it's a creative mess.  

Christian (host)       00:28:30:19 - 00:28:49:15 
 
Tell us a little bit before we get into the details of like how to prototype or what you want around 
you or different strategies for doing it, what do you mean by prototyping is like a pinata in the 
idea that it's the experience of a burst and it necessarily leads to a creative mess.  

Scott (Guest)        00:28:49:15 - 00:29:22:05 
 
The form of a pinata, to me, I think just resonated so strongly in that there's such a behavior or a 
suite of behaviors associated with a really well-known physical thing. Like you can look at a 
pinata, particularly when it's staged, you know, it's full of candy or whatever treats and you're 
looking at it, you know, like, I know that when that thing breaks open, this is going to be a whole 
different engagement.  

Scott (Guest)        00:29:22:18 - 00:29:44:18 
 
Like there is a clear before and after like a pinata can be beautiful and it's fine. It's a final form 



factor in this, you know, envisioning right now like a sort of a paper maché donkey. That's the 
pinata I'm thinking of the paper maché donkey that I know that's full of candy. I could say, like, 
oh, no, no, no, I'm not going to I'm not going to break it open.  

Scott (Guest)        00:29:44:21 - 00:30:10:20 
 
Like, okay, well, that's a really sad pinata in that case. It's not living up to its experiential 
potential. I think that's something that stood out to me in, you know, the parallel in saying like 
here's a physical thing or, or here's a construct that so clearly leads to a different outcome. Once 
it is engaged, once it's in the case of a pinata broken open.  

Scott (Guest)        00:30:10:20 - 00:30:33:17 
 
And now everybody's behaviors around this thing in this context have changed because of what 
just happened. You know, whether it's kids running and gathering candy or someone, you know, 
trying to frantically get out of the way of a, you know, a blindfolded person with a bat, you 
know, I don't want to get hit. The listen, the pinatas broken.  

Scott (Guest)        00:30:33:17 - 00:31:07:21 
 
Just put the thing down there. There are all these just us on the cusp, experiential moments that 
are about to happen when a thing is engaged. I think that's a valuable way to consider a 
prototype, particularly when we're maybe leveraging a familiar form factor of a prototype as a 
built thing, like a physical artifact. Sometimes that artifact, particularly for the person making it, 
is saying, like, okay, I built it.  

Scott (Guest)        00:31:07:21 - 00:31:30:22 
 
I put all this effort into it, and now the thing I made is done. And my next engagement with this 
is to ask someone if they like it or what their opinion of it is, which is kind of an 
intellectualization or it's in some ways it's subjective. Oh, I like that. Or I wish it was blue instead 
of red, or I wish it was softer instead of hard.  

Scott (Guest)        00:31:31:05 - 00:32:00:28 
 
Okay, those are valuable, but it's not the same as someone actually engaging with that thing or 
having to have a real reaction, an interaction with it. So I think there's that that notion of a pinata 
as an artifact that's holding back an experience is I think the valuable connection to the prototype 
and saying, I made something.  

Scott (Guest)        00:32:01:15 - 00:32:24:28 
 
What I need to do now with this is connect it to what I hope to learn from its experience, what 
happens when it is experienced which is that asks a lot of someone who makes something it's a 
weird deal to make something for the first time hand it off to someone and see them not like it or 
to see them.  



Scott (Guest)        00:32:25:16 - 00:32:50:18 
 
I don't fold it in a different way than you anticipated or break it. It's difficult because you may in 
your head have already associated correctness with your effort. And when you see or when you 
perceive incorrectness in the use of y our work, that now is not. It's very easy to shift that into 
what you perceive as incorrect.  

Scott (Guest)        00:32:50:18 - 00:33:28:05 
 
Use to like blame or that someone's not doing that right I think. Are they really not doing it right 
or is what you made not appropriate for what's happening and what's relevant to them? So I think 
that there is value in allowing yourself to get past the notion of a prototype as a physical thing or 
a trophy of your craft and saying, wow, what I'm really doing when I'm prototyping is I'm using 
the extent of my skills in making stuff I'm using just enough of.  

Scott (Guest)        00:33:28:05 - 00:33:53:28 
 
Those are appropriate measures of those in conjunction with my other great skill set, which is 
being an experienced designer or seeing something in action and not feeling on the hook for your 
built or fabricated stuff to be the solution itself. Saying like, oh, I'm, I'm actually really awesome 
at practicing things. I'm really awesome at asking questions.  

Scott (Guest)        00:33:54:09 - 00:34:33:27 
 
And in order to ask a question, I know that I need a prop or some minimum engage ability, I 
think is, you know, theater. Yes. Well, we can talk about theater forever, really. But there is such 
value in the distillation of theater, props, scenes, lighting, and details that we can borrow from 
you steal from straight away. You look at a theater set and say, you know, I know, of course, if 
I'm looking at, I don't know, a play, I think.  

Scott (Guest)        00:34:35:00 - 00:34:52:02 
 
Noises off. I think that's like upstairs. Downstairs. I'm looking at like an interior of a house on 
stage. Well, intellectually, I know that's not a house. I know the cast does not live on the stage 
and I mean, they might spend a lot of time there, but I know they don't live there. I know that's 
not a house.  

Scott (Guest)        00:34:52:02 - 00:35:15:00 
 
I know there's not a neighborhood down the street. I know there's not even a street, but given 
these certain circumstances given the context of a theatrical experience, I'm willing to believe it. 
I'm willing to engage and step into that world for a moment. And as a result, I can react to it in 
an authentic way, in an emotional way, and in a physical way.  

Scott (Guest)        00:35:16:12 - 00:35:41:05 
 



That's something we don't often or is not often associated with prototypes or trying out new ideas 
and saying, Oh, actually, how do I stage this in to buy that theater reference? How do I stage how 
someone experiences this work? Or how do I create the, you know, theatricality of someone 
engaging with my work or with my questions?  

Scott (Guest)        00:35:42:00 - 00:36:10:09 
 
That's something that I think can be I think it's not an entirely new way to think about 
prototyping, but it is not common and it leads to often good results. Or let's say it leads to places 
that are not easily accessed by binary questions of Do you like this? Yes. No, I would. Would 
you pay? How much would you pay for this?  

Scott (Guest)        00:36:10:14 - 00:36:26:16 
 
Less than $10. More than $10. You get these things that are very perfunctory, not emotionally 
related, and are completely removed from a real physical, emotional reaction to the work.  

Christian (host)       00:36:26:16 - 00:36:48:22 
 
I am super tempted to go down the theater rabbit hole and especially in knowing that in terms of, 
you know, whether it's just literally the phrase of yes and like learning how to not close a 
possibility down with yes, but like that won't work because but instead, if that works and like, so 
I want, I want to potentially go there.  

Christian (host)       00:36:49:03 - 00:37:11:07 
 
But what I'm also thinking about when you talk about theater props and set is in any great theater 
or any great prototyping space, there's a workshop space with tools and objects and totally 
unexpected riffraff. So let's, let's go to the very active side of prototyping, and then we'll come 
back to maybe the philosophy and kind of mindset behind it.  

Christian (host)       00:37:11:07 - 00:37:31:17 
 
But so let's imagine somebody, you know, that either has their own classroom, where they're part 
of a team that wants to create different kinds of learning experiences in a place called school. 
And it doesn't matter what level or where that school is, but they want to create a space where 
people can test and build and pilot and make, you know, tier things.  

Christian (host)       00:37:32:07 - 00:37:58:26 
 
So it's that day they reach out to you, Scott. And I'm like, Scott, what should we buy? And I 
know this is a weird pivot, but I think it gets to the heart of things like, where do we start with 
materials in objects and tools so that we can then create the conditions for things later on? But 
where do you start when it comes to the shopping list or the space set up or the access?  



Scott (Guest)        00:37:58:26 - 00:38:24:12 
 
There are so many good places to start it, I think. I think there's value in a couple of things to 
help guide let's say this way, I think an approach toward answering the question of what I need to 
get or what should I have is thinking of how am I always outfitted to make something wherever I 
am. You know, we could be at a bus station waiting for a bus.  

Scott (Guest)        00:38:24:12 - 00:38:52:19 
 
And you're going to, I don't know, mark up a point of purchase experience there. It's like 
literally, what do you have on you or what you always have with you that you can confidently 
rely on? I think back to a classroom, there's a slight difference in it, but it's an important one, I 
think, between saying like, Oh, we're really scrappy, we'll take any kind of materials and we just 
like to have a big junk drawer.  

Scott (Guest)        00:38:52:19 - 00:39:22:10 
 
There's tremendous value in that, that the value is we're being very resourceful. A lot of the work 
or the explorations you're doing are not precious. And in fact, they shouldn't be represented with 
what you might consider like high resource allocations, like expensive materials or things that 
have, you know, a lot of considerations for maintaining them. But there's something different 
than saying, oh, we just always have that juncture.  

Scott (Guest)        00:39:22:20 - 00:39:42:20 
 
It's actually about saying, oh, no, I always know that there's a certain type of thing. Or if certain 
categories of stuff in that junk drawer, like there's always something I can make a hinge with or 
there's always some flat materials, or there's something that I could make a volumetric 
experience, like pipe cleaners or wire or fabric or balloons.  

Scott (Guest)        00:39:43:07 - 00:40:12:05 
 
So I think one is, is why this could go a long way long question. I think there's one way of 
approaching what should I get in saying, how am I always outfitted or how does this help me be 
outfitted regardless of where I am to make something or to embody an idea and turn it into 
something? Now, if this is like an individual at your desk, say, or assuming you have a desk, 
that's that which is an assumption.  

Scott (Guest)        00:40:13:10 - 00:40:39:10 
 
There's like, oh, what do I have around me right now that if I had to draw something or I needed 
to show something to someone, what, what do I have immediately accessible to me right now 
that I can embody something visually or volumetric like tactility to someone else that's like, 
okay, I've got some, I, I'm kind of I'm looking, looking around me right now posing that same 
question.  



Scott (Guest)        00:40:39:14 - 00:41:07:17 
 
Oh, okay. I got, my blue tape here. I've got some scissors, I've got some markers, I got some 
paper, and so forth. Having those things around is important and I, meaning some measure of or 
some quantity of stuff that you routinely know or know, that is, you can be confident that it's 
around you, it's not precious, and you don't at the moment need to ask permission to use it.  

Scott (Guest)        00:41:08:02 - 00:41:43:12 
 
I think that's something particular in a classroom context, that can be reconsidered actually in a 
professional context or in a workplace as well. There's like, hey, you know, Christian, you and I 
in Racine or other colleagues were dropped into a room and we were, I don't know, asked to 
redesign the classroom or the future. And we had oh, wouldn't it be cool if we had some, I don't 
know, some, some podiums and some mirror balls and like a DJ set up or whatever, you're like, 
okay, great.  

Scott (Guest)        00:41:43:12 - 00:42:12:07   

What can we do to sort of embody that? And if we're now saying like, okay, we got to go ask 
some people, do you have this stuff or is it okay if we nail some things into the wall right now 
there's a barrier to your flow that exists when you have to ask permission. So I think in, you 
know, in a classroom context, that might look like having some measure of materials always 
available or always accessible.  

Scott (Guest)        00:42:12:09 - 00:42:36:08 
 
So if students are saying like, oh, we wanted to mark something up real quick, you know, to 
borrow another sort of p prototyping term, they don't need to go ask permission for it. Maybe 
they need to ask permission or for safety reasons to use a particular tool or maybe a limited 
supply of things. But there's always this notion of something is always available to you to use 
and engage.  

Scott (Guest)        00:42:36:17 - 00:43:08:05 
 
That certainly applies in all classrooms and, in workplaces where I don't know, sometimes it's 
just like it doesn't seem professional to have I know a pile of cardboard pieces. And you know 
what one might consider craft supplies like scissors or boxcutter or tape or markers, rulers and 
that sort of thing. It just read as like, well, why would that be in the room?  

Scott (Guest)        00:43:08:05 - 00:43:29:19 
 
You know, like, well, why wouldn't it be in the room if it's not in the room for sure, no one is 
going to use it? If it is in the room and doesn't get used, fine. If it is in the room and it needs to be 
used well there it is. Great. You know, it's it's like the like I have a seatbelt in my other car, but I 
don't wear it in this one.  



Scott (Guest)        00:43:29:29 - 00:43:50:05 
 
What does that mean? Yeah, like there's a bicycle helmet, like. No, I have a bicycle helmet at 
home and it works great when it's on the shelf. You're like, but you're riding your bike. Why are 
you not wearing it? You know, when you're engaged in the thing you need to be able to access 
those tools. So I think those are you back to your original question.  

Scott (Guest)        00:43:51:01 - 00:44:15:15 
 
I think there is value in saying or acknowledging some constraints. If I've got X amount of 
money and I have X amount of space, what are some things I might choose to have around me? 
Whether that's at my desk, my workplace, in my classroom, I think there's value in having 
materials that are manipulable, meaning non-precious stuff you can cut up.  

Scott (Guest)        00:44:15:19 - 00:44:43:04 
 
So raw materials that you can turn into something else. Rolls of paper, cleaner things, sticks, for 
lack of a better word, like structural elements, I call that and then some measure of tools that that 
again might be like, I do need scissors or I need a stapler or like binder clips, stuff that you use to 
sort of transform things into other stuff or other experiences.  

Scott (Guest)        00:44:43:04 - 00:45:14:28 
 
So there's a measure of like, what are the tools and what are the materials that I have easily? 
That's something you can easily apply a constraint to. Yeah, I've got $10 or in fact, it all has to be 
free. And as a result, I'll look for only free stuff. That's another great constraint, one that in 
particular K through well, K through all but any teacher who's responsible for a room or for a 
class or for an experience is exquisitely aware of that constraint.  

Scott (Guest)        00:45:14:28 - 00:45:42:08  

Like what? Where can I get free stuff and when can I get it? I think a challenge probably for 
them. Maybe you, aside from that hurdle, are saying, how do I store stuff or where do I store 
stuff? I think there's some value in identifying or trying out a station, say or identifying. Here's 
somewhere where you can get some stuff.  

Scott (Guest)        00:45:43:17 - 00:46:21:04 
 
It's always in that particular spot. There is this was a little bit of not a conundrum, but this was a 
great example of an I think, learning and action and learning over time at the school, which is to 
say the Stanford School itself, while it has a name, it has a place, it has an identity, it is also 
evolving like it is an actively evolving environment and organization, which is I think that's 
something that's often shocking to people that for its impact and its efficacy, it is also changing.  

Scott (Guest)        00:46:21:20 - 00:46:48:04 
 



So when you walk into the place or when you engage in an experience, it will have changed 
necessarily since the last time you engaged it. That's the nature of it. It's the nature of the thing. 
There was a long preface I think it was it was a few years ago there was a kind of a re-shift or a 
reconsideration of some targeted spaces in the building.  

Scott (Guest)        00:46:48:04 - 00:47:25:15 
 
And there was a notion of there had been a prior notion of having a prototyping room, meaning 
here's a space where tools exist, where materials exist, where well, space exists for you to go and 
prototype. It literally had that by name, prototyping room, and that in a way was quite awesome 
because it had not been a resource previously or a named resource in that way in different 
buildings around campus and just even contextual spaces and in academic settings.  

Scott (Guest)        00:47:25:15 - 00:48:07:27 
 
It was, it was like a maker space, so to speak, at a low resolution, somewhat prior to a bigger 
proliferation of maker spaces. In any case, there was there actually kind of a strange thing that 
happened with that space, which was that that became a room where you went to prototype. And 
if there was if it was too busy in the room or there was too much going on or you weren't near 
that room, it actually suggested that if you weren't in it, you weren't in a place to do prototyping 
like it wasn't an as much as it was an invitation for people to think that you can prototype 
everywhere and actually  

Scott (Guest)        00:48:07:27 - 00:48:38:22 
 
was like strangely quarantined. So there was this flip, this work that several of us on a team were 
doing: Charlotte Burgess-Auburn, Scott Doorley, and myself. We were looking at what are we 
noticing and what can we flip. And this the shift here was to say, how can we help people 
prototype wherever they are, as opposed to saying, you're welcome to prototype here and here.  

Scott (Guest)        00:48:38:22 - 00:49:18:12 
 
Only that wasn't the intended invitation. But in a way that was what was being communicated. 
So that was a shift to saying, hey, in fact, we want to approach our spaces and we want to 
approach encouraging people to embody their ideas and to take action by having maybe more 
cues and more resources within sensory reach. So, you know, like within sight lines, oh, I can see 
where there are always materials available or I can always have access to, oh, here's a place 
where I could put like a table, for example, I could set up here for a bit and make some stuff or 
my team could meet.  

Scott (Guest)        00:49:19:10 - 00:49:53:03 
 
So that was a, it was a reconsideration of, hey, we've got this list of ingredients, we've got this 
list of stuff that we encourage people to prototype with tools and materials, but we want to sort 
of redistribute that in a more familiar way or a more ubiquitous way so that actually prototyping 



anywhere feels allowed and encouraged that you can prototype wherever you are, as opposed to 
having to go to a specific place to enact that behavior.  

Scott (Guest)        00:49:54:00 - 00:50:27:05 
 
Yeah. What we noticed with the naming of the space, meaning there is a prototyping room by 
sign, by name, by intent that was potentially leading to a quarantining of prototyping behaviors 
to that space. And so by flipping that or by reconsidering that among our team, we were able to 
approach prototyping from a different perspective and saying, how do we help people prototype 
wherever they are?  

Scott (Guest)        00:50:27:27 - 00:51:00:07 
 
How do the spaces, visual cues, and resources around them signal and invite that? Oh, 
prototyping is a behavior that you can implement anywhere and you're welcome to do it. So that 
might be having a different suite of tools available in any given spot or having more widely 
distributed materials, craft supplies, or whatever is more widely available in different spots.  

Scott (Guest)        00:51:00:12 - 00:51:27:08 
 
So that basically, wherever you are, wherever you could perceive, you know, can you see 
something right next to you or can you engage it and touch it, move it around, take control? If 
you can do that, you can follow the flow of your prototyping ideas, and the flow of your 
questions, and again, turn that notion of a prototype as a thing into a built experience or 
something you can try out.  

Christian (host)       00:51:27:16 - 00:51:50:08 
 
Okay, a makes it makes a lot of sense from both the facilitation side as well as the participant 
side to the degree that as a facilitator, you're both a doer and an explorer, but you're also creating 
the conditions or to use the theater reference, you're setting the scene for others. And so you're 
reminding me of I had two different conversations just last week with two different school 
leaders who attempted to do the same thing.  

Christian (host)       00:51:50:19 - 00:52:08:03 
 
But the results were very different. And essentially they wanted to give young students so 
elementary school and middle school age access to power tools, right? So if you're a parent or 
adult or work at Home Depot, you can immediately imagine the. Yes, but the sort of liability of 
like don't put, you know, a power drill on the third grader's hand.  

Christian (host)       00:52:08:15 - 00:52:39:01 
 
But in both cases, both school leaders believe that young people could be appropriately prepared 
to use tools that real people use in the real world. So there was a sense of authentic and 
genuineness, and the result of the action will be, you know, solid, right? There's real work that 



can be done. And in both cases, they took an appropriate investment of tools and mounted them 
on a wall and hung them, made the very visible, and made them within reach to these young 
people.  

Christian (host)       00:52:39:14 - 00:53:12:08 
 
And they had radically different outcomes. And it came down to something you talked about 
earlier, which was more of a cultural mindset. In one case, the head of the school said, when we 
present these tools to young people, there's an implicit invitation that they can be used. In the 
other case, when this school leader did that, they were eventually locked up by a colleague and 
put in a $1,000 chest with a padlock because the idea was in that culture you had to be invited 
explicitly and it had to be managed by somebody else.  

Christian (host)       00:53:12:18 - 00:53:30:14  

And so I think that to me is really interesting. And it could be a distraction because it's like, oh 
sure, with power tools, I get it. Locking them up and securing them, they don't get stolen, they 
get broken. Some guys get hurt. But you're talking also about a very low rez level. Like, what do 
I have in my back pocket?  

Christian (host)       00:53:30:14 - 00:53:55:07 
 
What do I have in my backpack? Or how can I just imagine a scenario without tools? But in all 
cases, as I listen to you and as I've read your book, it seems to come down to an attitude, a 
mindset. And so the tools and materials are interesting, but it's the attitude behind them. So I 
want to read a couple of other things you've said in your book and would love for you to just riff 
on them very quickly.  

Christian (host)       00:53:55:07 - 00:54:08:07 
 
So let me give you we'll just do this kind of rapid fire. You talked about faking it but doing it for 
real. So riff quickly, what does it mean to fake it but do it for real?  

Scott (Guest)        00:54:08:07 - 00:54:31:13 
 
I think that's about introducing as best you can what might be or feel like a real emotional 
response at the moment. Then fake it or do it for real. As you know, if I'm asking someone about 
what their hopes and dreams are and what it would take to get there, that might be as not as 
simple as but a lesser scale of faking it.  

Scott (Guest)        00:54:31:13 - 00:54:59:19 
 
But doing for real is saying, Hey, here's a gift card or Here's a free day. You've got the afternoon 
to do whatever you want. Let's go do something or show me what you would do with this. And 
it's about then saying like, Oh, it's kind of an analogous situation, saying like, I'm setting up an 
analogous situation to get at or reveal what might be some  



behavioral cues or emotional connections that are real.  

Scott (Guest)        00:54:59:29 - 00:55:06:16 
 
But you could try it out without having to develop a much more robust infrastructure or a longer 
scenario.  

00:55:06:16 - 00:55:16:06 
 
Excellent, excellent. At a different part of your book, you use the expression fail. Well, what 
does that mean?  

Scott (Guest)        00:55:16:06 - 00:55:44:06 
 
I think failing well is about approaching failure. Not as something say this way. It's not about a 
product not working as it should, meaning it functioned incorrectly. It's about seeing failure as 
part of the experience. Intentional, early meaning, particularly in the context of prototypes 
saying, I know this isn't going to work and in fact, it's not important to me that it does work right 
now.  

Scott (Guest)        00:55:44:19 - 00:56:07:24 
 
Its failure is going to be illuminating. It's not working. This actually is really helpful right now 
because I now know what it couldn't do or what it didn't do well. So when I shift from I'm 
prototyping to this is what something needs to be. You know what I've already tried out and I 
kind of know now what it can't do.  

Scott (Guest)        00:56:08:03 - 00:56:11:17 
 
It failed. Well, it really illuminated its own boundaries.  

Christian (host)       00:56:13:00 - 00:56:32:04  

 
That's amazing. And like, it's not working. It's like just the phrase, like, to fall in love with the 
phrase. It's not quirkiness. You also use the expression, which I really love. I circle that 
celebrates the joy of making. What does that mean to you?  

Scott (Guest)        00:56:32:04 - 00:56:56:23 
 
I was I mean, I love making things. There is something in that particular instance, I was really 
resonating with a position from Emily Pilloton-Lam, who is among other things, the founder of 
Girls Garage, this phenomenal organization that introduces and advances, exposing tools to girls 
of all ages to introduce making and building is part of a like a lifelong practice.  



Scott (Guest)        00:56:57:27 - 00:57:32:10 
 
I just I really resonate with that, that notion of joy. I have another colleague at the University of 
Texas at Austin. His name is Joey Johnson. He builds sets and he runs the theater department in 
the professional theater on campus. But he calls what's his phrase? It just so it's that building is 
oh, it's like a social and emotional skill for life.  

Scott (Guest)        00:57:33:04 - 00:58:16:11 
 
So when he's teaching stagecraft, when showing people, you know, students how to use a 
hammer for the first time, which he does routinely, he actually approaches that not as like, oh, 
this is part of my class. This is I'm introducing a skill, a hand skill, a corporeal action that is part 
of this person's success in life, which I don't think is every bit as heavy as it sounds in saying like 
we're actually dealing with notions of joy, with success, with confidence, with resilience.  

Scott (Guest)        00:58:17:03 - 00:58:32:15 
 
I think that's at the essence of, you know, whatever you make a pause for a second because it's 
awesome. You're e making something that's really, really cool. That's something that is a 
moment of joy that you can call out and celebrate and should if you haven't taken a moment. 
That's really neat.  

Christian (host)       00:58:33:12 - 00:58:51:21 
 
Amazing. You're reminding me of the “Lego Movie” and that just the simplicity of everything is 
awesome. We were talking with a founder of a school called Brightworks in San Francisco, Gabe 
Taylor, who you probably know gave her. And, you know, right under the heading of schools, 
everything is interesting. And I thank you both. You both bring a similar spirit like everything's 
awesome.  

Christian (host)       00:58:51:21 - 00:59:21:19 
 
Everything's we're going to get to that. There are two other kinds of quotes, and phrases from 
your book that caught my attention. You've talked a lot in our conversation about experience that 
effectively you're designing experiences where insights can be uncovered, but you're also talking 
about the experience itself being meaningful. So the phrase you used is ‘be a host’. What does it 
mean to be a host when you prototype?  

Scott (Guest)        00:59:21:19 - 00:59:43:21 
 
Being a host requires a necessary shift from being the maker of a thing to being the facilitator of 
a thing, so to speak. It's not just about I'm the maker of a cake, but I'm the presenter of that cake. 
If it's a birthday cake, I'm the one that's lighting the candles. They're thinking like, Oh, this 
actually has to have candles.  



Scott (Guest)        00:59:43:21 - 01:00:13:16 
 
Oh, if there are candles, that means maybe people are gathered around, Oh, how do people get in 
the room? It's about seeing beyond the work and the intentionality of making a thing in order to 
see how that thing gets interpreted or how it gets used or doesn't. This happens all the time like 
in classes, furniture design in particular.  

Scott (Guest)        01:00:13:16 - 01:00:30:00 
 
Students gather. They're amazing. I mean, their enthusiasm is fantastic. And they come up with 
these fantastical ideas that are just like, oh, particularly like what if the table, you know, what if 
we made a table to do this? Or what if we did a, you know, a giant inflatable chair that suspends 
from the ceiling and go, yeah, that's great.  

Scott (Guest)        01:00:30:00 - 01:01:06:12 
 
Awesome, awesome, awesome. It routinely happens that a thing like a concept is imagined and 
built in a space that is not where that thing is imagined to be used. Right. And it happens 
routinely where stuff gets built inside of a room that physically can't get out of the door to that 
room. And that strikes me right there is like you, as a designer and an imaginer of this thing, are 
thinking about how it's made, not where it gets used or how it gets used.  

Scott (Guest)        01:01:07:15 - 01:01:37:23 
 
We're like building bus stops in a closet. We're not building them on the street. Oh, actually, a 
bus stop gets used on the street. Oh, that's right. I got to think about that. So it's about both as a 
host acknowledging that there is an experience associated with whatever you make. And I think 
as an experienced designer is saying like, oh, if I know there's an experience, I need to be aware 
of how to facilitate or how to host the experience that I want to learn from.  

Scott (Guest)        01:01:38:11 - 01:01:54:29 
 
It's not just saying, Hey, I made you this fantastic. And by the way, it's on the top shelf of a 
closet that you can't reach. And, oh, it's spoiled by now. But it was a great cake. It was perfect. It 
was just the experience of getting to it. I didn't consider sorry about that, so I hosted it.  

Scott (Guest)        01:01:54:29 - 01:02:03:09 
 
Yeah, it's about supporting your work. I think through experience, design and shifting how you 
see your work in order to invite other people into it.  

Christian (host)       01:02:04:18 - 01:02:31:22 
 
All right. The final point that I took note of segues beautifully off what you just said. S you 
wrote deep into the book: “observe everything”. And what I noticed about that, was it wasn't just 
observing what your prototyping can make possible. It was literally to observe everything. So 



what does it mean as a prototype or who is a host who wants to ensure that things are 
experienced?  

Christian (host)       01:02:31:28 - 01:02:36:06 
 
What does it mean to observe everything?  

Scott (Guest)        01:02:36:06 - 01:03:16:16 
 
Observing everything is a skill in support of gathering as much information as possible, without 
putting yourself on the hook for knowing if that information will be implementable or 
immediately useful, that useful is in quotes for what you're going to do next. It's kind of about 
gathering ingredients for what you could do next and saying, if I observe everything right now, I 
am in an unfiltered way allowing myself to take in all sorts of sensory information.  

Scott (Guest)        01:03:16:18 - 01:03:47:01 
 
A lot of you're allowing a lot of bandwidth for information to come at you intentionally so that 
you can shift from saying, Wow, I have all this interesting information, or what I notice there I 
can now focus on or distill some of those observations or some of those elements and use them 
later. The negative flip side of that is saying to only observe what you want to observe and 
basically exclude everything else.  

Scott (Guest)        01:03:47:01 - 01:04:07:10 
 
So from the get-go, it's saying, hey, I don't have to know exactly if what I'm seeing is right. Right 
now. I just need to be in a position to allow information to come at me or allow content to come 
my way. And I can be confident that I'll figure out what to do with that later. I don't need to make 
sense of it right now.  

Christian (host)       01:04:08:19 - 01:04:29:20 
 
I really appreciate that. That idea, that sense-making is critical, but it doesn't have to happen 
immediately. And to go back to something you said at the very beginning of a conversation, if 
this is rooted in curiosity like you actually create space for curiosity, you live in the questions, 
you don't try to close the gap on the answer, then it's this becomes a virtuous flywheel.  

Christian (host)       01:04:30:07 - 01:04:48:20 
 
These things beget these things right? If you have the right tool, you can do a thing. But also, if 
you have an unexpected tool, you can imagine something different. And I really appreciate it. By 
the way, I'm just going to go right to the index of your beat. And I'm going to ask in a second 
where good people can find you if they want to reach out to you or just track your work.  

Christian (host)       01:04:48:29 - 01:05:16:16 
 



But as I go through your index, I'm always interested in where an index is meant to be a 
beautiful, purposeful expression, like here are the major content pieces. And clearly, we assume 
you want to know about those things and it's the easiest way to get back. But here's what I love 
about it. I love that you have a section on MacGuffins that is a classic like for a fiction writer or 
filmmaker, it's that plot device that isn't necessarily meant to be the thing, but it's sort of gradual 
attention.  

Christian (host)       01:05:16:16 - 01:05:36:00 
 
But there might be a thing behind it. Not only do you have MacGuffins on page 122 123, but you 
also have a section prototypes as MacGuffins. So like you give people multiple ways into the 
MacGuffin door. And I'm going to guess most people don't know what MacGuffin is but love the 
sound of it. I also love the fact that you have phrases like in y our appendix quick and dirty work.  

Christian (host)       01:05:36:25 - 01:05:58:09 
 
You have the idea, the power of joy you have cueing behavior for boundaries. You have no build 
hacks. Like quite literally, how do you build the thing without building things? And to me, I 
think an index implies the soul and the spirit of the author, or at least the editor honoring the 
author. And I think the editor did a good job, did a solid for you.  

Christian (host)       01:05:58:16 - 01:06:16:16 
 
And I think you did a great job of making sure that we don't just get the right answers, but we're 
drawn in through an unexpected side talk. Scott, you're down in Texas now in Austin. You 
probably won't be there forever. So I'm curious, where can people find you if they just want to 
learn a little bit more about the work you do or be inspired by some of your thinking?  

Christian (host)       01:06:17:03 - 01:06:27:21 
 
I do hope they will go out and purchase it now that today is the official book release day, get it 
on Amazon, and get it through the school. They've got an incredible collection of books, but 
where could they find more about Scott and the work that you're doing?  

Scott (Guest)        01:06:29:14 - 01:06:56:21 
 
Yeah, lots of places, certainly. You probably find me in line, you know, standing back, standing 
in line now that we're able to. I'm excited about that. So I surprisingly often, you know, meet 
people for projects standing in line. Funny thing. Yeah, there regarding the book, there is 
additional information and contact information around prototyping and in me, that is on the 
school website.  

Scott (guest)         01:06:56:21 - 01:07:28:09 
 
So you can find me there on Twitter at @scaevolae that's Latin which means like left-handed or 



sinister. So I'm on Twitter and Instagram, and LinkedIn actually is another great way to get in 
touch. Yeah, primarily that's those are the best ways to reach me directly.  

Christian (host)       01:07:29:04 - 01:07:50:29 
 
Well, if anybody is hoping to be mischievous and sinister on Twitter, they've got good company. 
And if they happen to be in line for a great dulcimer show, I imagine they might be invited into a 
great prototype. But in the meantime, Scott, thank you so much for sharing your time. And as 
much as anything, the spirit and the sort of energy behind the work you do, it's been great.  

Scott (guest)        01:07:50:29 - 01:08:09:04 
 
Thanks, Christian. I surely appreciate you and your time. It's super fun to share this work and see 
how it fits with what you're doing too. You know, I know this is a near and dear topic to your 
heart and your capabilities, so I appreciate being a part of it.  

 


